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EL Plan Participants List

Please include the list of participants in the planning of this district EL plan. The following list is provided to
assist the district in ensuring a broad representation of EL Plan participants:

EL Teachers Charter School Staff
EL Program Coordinators TAG Staff
Building-Level Administrators Instructional Assistants
Content Teachers Bilingual Educators
District-Level Administrators Title I-A Staff
Special Education Staff Parents
Fiscal Staff Community Members
Etc., as appropriate for your districts

Add rows if needed.

Name Title/Position

Mike Loretz Director of Title Programs and Charter
Schools

Carol Sanders Curriculum and Learning Director/TAG
Coordinator

Kelli Rhea Elementary Principal
Gregory Cimmiyotti High School Vice Principal
Ben Kates Middle School Vice Principal
Meg Sundseth Title III Coordinator/EL TOSA
Elaine Morelock EL TOSA/Parent and Family Coordinator
Beth Fraze Bilingual Coordinator/EL TOSA
Jennifer Bell Math TOSA
Sarah Black ELD Teacher Elem
Tracy Lawrence ELD Teacher Elem
Dee McNamara ELD Teacher MS
Melanie Thornley EL Secretary
Heather Brown Third Grade Teacher
Natalia Quezada Middle School English Teacher ELA
Melissa Berg Special ED TOSA
Trevor Vollintine ELD Teacher HS
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Section 1:  District Demographics

Question
#

1 The size of the district, including number of schools.

The Oregon City School District is made up of seven elementary schools, two middle
schools, one high school and four charter schools.
(Enrollment numbers as of November 12,  2017)

Elementary
Schools

Grade
Levels

Enrollmen
t

Beavercreek K-5 551

Candy Lane 3-5 268

Gaffney Lane K-5 537

Holcomb K-5 514

Jennings Lodge K-2 270

John McLoughlin K-5 611

Redland K-5 550

Total Elementary Enrollment 3,301

Middle Schools Grade
Levels

Enrollmen
t

Gardiner 6-8 791

Ogden 6-8 876

Total Middle School Enrollment 1,667

High School Grade
Levels

Enrollmen
t

Oregon City High
School

9-12 2,071
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Outside Placements Grade
Levels

Enrollmen
t

Alternative Ed,
Itinerant

K-12 72

2 The enrollment of the district, please include the data date (i.e., spring membership).

The Oregon City School District currently serves 8,148 students K-12 as of November
12, 2017.

3 The district’s ethnic diversity (could be percent or number).

The following information represents the Oregon City School District’s ethnic diversity
as of November 12, 2017

Race/Ethnicity # Enrolled Percentage
Asian 121 1.48%

Black or African American 62 0.76%

White 6,303 77.35%

American Indian/Alaskan 53 0.65%

Native Hawaiian or Pacific Islander 30 0.37%

Hispanic/Latino 1087 13.34%

Multiracial
(Students who have indicated
two or more from the above list)

                     493                     6.05%

                                                                                               Total:  8149            

4 The number of different languages represent in your EL population (a chart by language
and number of speakers is recommended).

There are 43 languages represented in the Oregon City School District.  
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Amharic 5 Chuukese 2 Korean 2 Serbian 1

Arabic 7 Dutch 1 Lao 1 Spanish 48
6

Armenian 1 English 733
7

Marshalles
e

1 Swahili 1

ASL 2 German 6 Mien  1 Swedish 2

Bosnian 1 Greek 2 Palauan  1 Tagalog 4

Bulgarian 1 Hindi 1 Panjabi 2 Thai 3

Burmese 1 Hmong 13 Polish 3 Trukese 1

Cambodian  2 Hungaria
n

1 Portuguese 1 Ukrainian 69

Cebuano   2 Igbo 1 Romanian 6 Urdu 1

Chinese,
Cantonese

7 Italian 2 Russian 111 Vietnames
e

11

Chinese, Mandarin 1 Japanese 4 Samoan 3

5 The number and percentage of EL students enrolled in district (could include number per
school).

The OCSD serves 312 English learners, or approximately 4% of the total student
enrollment.  (Numbers based on a November 1, 2017 report)

School # of
ELs

% of
total

Beavercreek 12 2%

Candy Lane* 58 22%

Gaffney Lane 24 4%

Holcomb 23 4%

Jennings Lodge* 80 30%

John McLoughlin 12 2%
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Redland 22 4%

Ogden Middle School 22 3%

Gardiner Middle School* 31 4%

Oregon City High School 25 1%

Oregon Service Learning Academy 3 2%

Clackamas Acad. of Industrial
Sciences

0 0%

Outside Placement 0 0%

Total 312 4%

*Dual Language Option

6 The number of ELSWDs (have an IEP) – provide this information by primary disability.
 Include number of ELs with a 504 Plan.

The district is currently serving 1,310 students through the Special Education program.
English learners (direct service and refused services) account for 6% of this group of
students.  The following tables are based on a report drawn November 12, 2018.

Grade Levels # of ELs # ELSWD % of all ELs

K-5 231 40 17%

6-8 65 26 40%

9-12 28 14 50%

K-12 Total 324 80 25%

Primary Disability # of
ELs

Autism 2

Communication 36

Hearing Impairment 3

Intellectual Disability 5

Other Health Impaired 4
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Specific Learning Disability 25

Traumatic Brain Injury 1

Orthopedic Impairment 1

Emotional Disturbance 1

504 Plan 2

7 The number of ELs enrolled in the Talented and Gifted program.

The district has identified students for TAG services. Of those students, two have also
been identified as English learners.

Direct
Service

Refuse
d

Monitore
d

Former
EL

0 0 0 2

8 A list of the schools, identified by Title I-A Targeted Assisted, Title I School-Wide, Alternative
Programs, Charter schools, CTE, etc. (districts could choose buildings with specific programs
for ELs (i.e., bilingual, two-way, etc.).

School wide Title IA:  Beavercreek, Candy Lane (includes a dual language immersion
program - Spanish), Gaffney Lane, Holcomb, Jennings Lodge (includes a dual
language immersion program - Spanish), Redland, and John McLoughlin - all
elementary Schools

Focus School:  Oregon City Service Learning Academy (OCSLA)

District progress for ELs
(Districts can choose to put this information in a table)

9 The number and percentage of ELs showing growth on ELPA21 from 2015-16 to 2016-17
(disaggregate by all ELs, ELSWD, and ELs identified for 5 or more years).

(See chart below)

OCSD LOCAL PLAN 1
1



Direct Service and Refused  EL’s ELSWD 5 or more years

Totals 267 69 87

# showing  growth 91 3 18

Percentage % 34.08% 4% 3%

10 The number and percentage of ELs exiting as proficient in 2016-17 (disaggregate by all ELs,
ELSWD).

30/250 (12%) of ELs who have qualified 0 to 4 years exited as proficient in
2016-2017

18/87 (20.69%) of students who have qualified 5 or more years exited as proficient in
2016-2017

48/337 (14.22%) of all EL students exited as proficient in 2016-2017

3/337 (1%)   of ELSWD students exited as proficient in 2016-2017

11 The number of students in monitoring year 1 status.

55

12 The number of students in monitoring year 2 status.

48

13 The number of students in monitoring year 3 status.

76

14 The number of students in monitoring year 4 status.

67

15 The number of former ELs (not in current EL or monitoring status).

179
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16 The number of students who have re-entered the ELD program after exiting for proficiency.

0

17 The number and percentage of monitored students meeting/ exceeding state academic
assessments for each of the four years of monitoring (disaggregated by each year of
monitoring for all monitored students and for ELSWDs in monitor status).

(See chart below)

Monitor 1 Monitor 2 Monitor 3 Monitor 4

Math Langu
age
Arts

Math Lang
uage
Arts

Math Langu
age
Arts

Math Lang
uage
Arts

ELS 6
(11%)

12
(22%)

ELS 6
(8%)

13
(18%)

ELS 17
(22%)

36
(47%)

ELS 15
(22%
)

28
(41%)

ELS
WD

0
(0%)

0 (0%) ELSW
D

0
(0%)

1
(1%)

ELSW
D

1
(1%)

3 (4%) ELS
WD

0
(0%)

0
(0%)

18 The number and percentage of ELs who have not reached English proficiency having been
identified for 5 years or more year (disaggregated by all ELs and ELSWD for each year 5, 6,
7, 8, 9, etc.).

(See chart below)

ELs ELSWD

5 years 35 students (12%) 10 students (4%)

6 years 25 students (8%) 8 students (3%)

7 years 15 students (5%) 6 students (2%)

8 years 7 students (2%) 5 students (2%)

9 years 5 students (2%) 5 students (2%)

10 years 10 students (4%) 9 students (3%)

OCSD LOCAL PLAN 1
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11 years 3 students  (1%) 1 student (.03%)

12 years 1 student (.03%) 1 student (.03%)

13 years 4 students (1%) 3 students (1%)

19 The number and percentage of the district ELs who have a waiver for ELD services.

ELs who have a refusal of services waiver: 16 students (5%)

Section 2: School District Information on Program Goals (OCR Step 1)

Question
#

20 Describe the district’s educational approach(es) (ELD, Bilingual, etc.) for educating ELs.
 Include a description for each educational approach used within the district.  This
information could be placed in a chart listing each school and the educational approach(es)
for English language acquisition and core content.

21 Include the relevant research that supports the each of the district’s educational
approach(es) for educating ELs.  (NOTE: only citation for research is needed)

Program
Model

Schools
using the
model

20. Description 21. Relevant research
citations
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ELD
Push-in

Candy Lane
ES

Students receive content-based
language support during writing in the
classroom based on ELP standards.
Emphasis is writing along with reading,
speaking and listening. This is the
primary ELD instructions for
proficiency level 4s and secondary for
levels 1 through 3.

Zwiers, J. (2011); Hakuta,
K., Santos, M., Fang, Z.
(2013) Honingsfield, A. &
Dove, M. (2010)

Jennings
Lodge ES

Students receive content-based
language instruction based on the ELP
standards, using science content with
co-teaching models. Emphasis is on
oral interaction strategies along with
reading, writing, and listening.
Proficiency levels 1s and 2s receive
additional language support during
their writing content.

Holcomb ES Students receive supplemental
language instruction in second and
fourth grades using the ELP standards
to guide content-based instruction.

ELD
Pull-out

Beavercreek
ES

Students receive one half hour of
English language development in
small groups using the National
Geographic Reach curriculum.
Proficiency levels are separated when
possible.

Sauders, W. &
Goldenberg, C.  (2008);
Dutro (2009)

Candy Lane
ES

Students with proficiency levels 1,2,
and 3 receive one half hour of English
language development in small groups
using the National Geographic Reach
curriculum.

Gaffney Lane
ES

Students receive one half hour of
English language development in
small groups using the National
Geographic Reach curriculum.
Proficiency levels are separated when
possible.

Holcomb ES

Jennings
Lodge ES

OCSD LOCAL PLAN 1
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John
McLoughlin
ES

Redland ES

ELD Class
Period

Ogden MS Students receive ELD instruction
during a class period. Classes are
assigned by proficiency level. They
use the National Geographic Inside
curriculum.

Sauders, W. &
Goldenberg, C.  (2008);
Dutro (2009)

Gardiner MS Students receive ELD instruction
during a class period. Classes are
assigned by proficiency level. They
use the National Geographic Inside
curriculum. Newcomers receive an
additional structured ELD using
National Geographic Reach – In the
USA curriculum.

Sauders, W. &
Goldenberg, C.  (2008);
Dutro (2009)

Oregon City
HS

Students receive ELD instruction
during a class period using National
Geographic Edge curriculum. Classes
are assigned by proficiency level.

Sauders, W. &
Goldenberg, C.  (2008);
Dutro (2009)l

Oregon City
Service
Learning
Academy

Students receive ELD instruction
embedded in their ELA in small group
provided by an ESOL endorsed
teacher. There are only 3 direct
service ELs.

Crandall, J. 1994,
Collier & Thomas, 2004

Alliance
Charter
Academy

Student receives ELD instruction
embedded in the core instruction
provided by an ESOL endorsed
teacher. There is only one direct
service EL.

Bilingual Candy Lane
ES
(3-5)

Approximately 50% of students in
classrooms are native Spanish
speakers. Instruction is delivered in
Spanish 50% of the time and in
English the other 50% of the time.

Collier, V. & Thomas, W.
(2014); Genesee, F.
(2006)
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Jennings
Lodge ES
(K-2)

Approximately 50% of students in
classrooms are native Spanish
speakers. Instruction is delivered up to
80% of the time in Spanish in
kindergarten and 1st grade, and 60%
in the 2nd grade.  Science instruction is
in English. Mid-year first grade and for
the full year in 2nd grade students also
get English Language Arts.

Collier, V. & Thomas, W.
(2014); Genesee, F.
(2006)

Gardiner MS Students receive instruction in Spanish
for social studies, health, and Spanish
language development. The rest of
their courses are in English.

Collier, V. & Thomas, W.
(2014); Genesee, F.
(2006)

Sheltered
Instruction

All Oregon
City Schools

All teachers are trained in sheltered
instruction and expected to support
content instruction with sheltered
strategies. Oral academic discourse
has been emphasized.

Krashen (1982); Short,
D.,Vogt, M. E.’&
Echevarria, J. (2008);
Walqui, A., Koesch, N. &
Schmida, M. (2012);
Zwiers, J. (2011 ); Hakuta,
K., Santos, M., Fang, Z.
(2013)

22 Describe the district’s educational goal for English language proficiency.  Please ensure
this is a SMART goal that it includes annual language proficiency expectations for each
specific EL group of students enrolled in the school (elementary, secondary, SIFE, ELSWD,
Recent Arrivers – elementary, Recent Arrivers – secondary).

(see chart)

23 Describe the district’s educational goal for core content knowledge.  Please break this
down into elementary and secondary SMART goals specific to ELs enrolled in the district.

(See chart)

24 Describe how the district will measure the effectiveness of the program based on the
goals stated in 22.  What specific measure(s) will be used to determine the effectiveness
of English language proficiency?  This could include district formative assessments.

(See chart)

OCSD LOCAL PLAN 1
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25 Describe how the district will measure the effectiveness of the program based on the
goals stated in 23. What measure(s) will be used to determine the effectiveness of the
core content knowledge goal?  This could include district progress monitoring
assessments.

(See chart)

22. and 24. Annual English language proficiency expectations - SMART goals
Group 22. SMART Goal 24. Measured

by:

Elementary Annually the OCSD Elementary schools will:
Increase the overall district growth rating on ELPA21 to 33% to
40% and number of students proficient from 12% to 13%

ELPA21
Assessment

Secondary Annually the OCSD
Secondary schools will:
Increase the overall district growth rating on ELPA21 from 40% to
50% and the number of students proficient from 20% to 22%

ELPA21
Assessment

SIFE Annually the OCSD SIFE students will increase their overall growth
rate on Adept

 Adept

ELSWD Annually the OCSD ELSWD students will increase their overall
growth rate on ELPA21 to 8% from 4%

 ELPA21
Assessment

Elementary Recent
Arrivers

Annually the OCSD Elementary Recent Arriver students will
increase their overall growth rate on Adept

 Adept

Secondary Recent
Arrivers

Annually the OCSD Secondary Recent Arriver students will
increase their overall growth rate on Gap Finder

 GAP Finder

23. and 25. Educational goal for core content knowledge – SMART goals
Groups 23. SMART goal 25. Measured by:

Elementar
y

Using OAKS (Math) by 5th grade, the percent of
students scoring 3 or 4 will increase from 14.2% to at
least 23.8% by spring of 2019 (from Level 1 to Level
2).
Using OAKS (ELA) by 5th grade, the percent of
students scoring 3 or 4 will increase from 20.7% to at
least 33.9% by spring of 2019 (from Level 1 to Level
2).

OAKS ELA and Math Achievement
Data on Oregon Department of
Education Detail Report Care
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Secondary Using OAKS (Math) by 11th grade, the percent of
students scoring 3 or 4 will increase from 11.1% to at
least 27.3% by spring of 2019 (from Not Rated to
Level 2).
Using OAKS (ELA)  by 11th grade, the percent of
students scoring 3 or 4 will increase from 33.3% to at
least 36.7% by spring of 2019 (from Not Rated to
Level 2).

OAKS ELA and Math Achievement
Data on Oregon Department of
Education Detail Report Care

26 Describe the frequency the district will progress monitor the established goals.

At grades K-8, progress will be monitored at least three times per year using STAR
benchmark assessment data. In the fall of 2018, school report card data from the Oregon
Department of Education will provide evidence of progress towards these goals.
In all grades EL students will be monitored for progress using formative assessments from the
curriculum.

27 Describe how these goals compare to the district’s educational goals for non-EL students.
 Be specific to include all EL groups of students enrolled in the district.

The OCSD school board supports proven strategies to increase achievement for ALL
students by advocating for and supporting a culture of achievement; establishing and
supporting high standards and expectations for ALL students; establishing and supporting
high standards and expectations for educator effectiveness; and effectively implementing
Common Core State Standards. EL groups are included in the goals.

28 Describe how these goals will prepare ELs to meet the district goals for its overall
educational program, graduation, and the college/career ready standards.

The goals will prepare ELs to meet district goals based on access to all programs. ELs in
OCSD receive ELD instruction based on English language proficiency and use state
recommended and research-based ELD instructional materials. Needed interventions are
addressed through the school intervention teams at each site. The focus on sheltered
instruction practices throughout all classroom gives access to core content to support ELS
growth towards being college and career ready.

OCSD LOCAL PLAN 1
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Section 3:  Identification of Potential English Learners (OCR steps 2 and 3)

Question
#

29 Describe the district’s procedure which includes a step to administer the
Language Use Survey to all students.  Include the school year the district will begin
using the state-approved Language Use Survey.

When a student enters the Oregon City School District (OCSD), they receive a
registration packet, which includes a registration form, which is being revised for 2018-19
school year. Currently the registration form includes a Home Language Survey
embedded on the first page. Beginning March 2018 the parents will receive a separate
Language Use Survey. When the parent or guardian indicates that there is any language
other than English in the home or when the parent or guardian indicates the student is of
Native Alaskan or American Indian ethnicity on the registration form or Language Use
Survey, a copy of the registration form and the Language Use Survey is made and given
to the ELD teacher by the school office staff.

The teacher then investigates to determine if the student has an ELPA21 score, or has
been exited from ELD and direct service. If the student has an ELPA21 score, the ELD
teacher in the elementary schools or a counselor in the secondary schools will either
enroll the student in the appropriate ELD class or designate the student as a monitored
student or former EL. Additionally, the ELD teacher and/or counselor will communicate
with the Office of Special Programs, the school registrar, and the content teacher(s).  If
there are discrepancies in the Home Language Survey, the ELD teacher will call the
parent or guardian to determine if the student is influenced by a language other than
English (ie. parent, grandparent, caregiver).

If the student has no ELPA 21 score and has no documentation of being in monitoring
status or is a former EL, then the trained ELD staff member will administer the seven
sections of the Woodcock-Muñoz Language Survey Revised (WMLS-R). If the student
has an IEP that prevents the student from being able to access sections of the WMLS-R,
the test administrator will consult with resource teachers and only administer sections of
the test that are able to be accessed by the student. The ELD staff, SPED staff, and
classroom teacher will determine other assessments that may be accessible to the
student to determine if the student qualifies for ELD services.
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OCSD will begin using the Language Use Survey for registrants that will be beginning in
the school year 2018 to 2019. It will be included in the registration packet. The questions
on the new Language Use Survey will be helpful when investigating potential ELs.
(See Appendix D)

30 Describe the district’s procedure to include a timeline for each step of the
identification process and the name/title of the person responsible for each step.

Within the first 30 calendar days at the beginning of the school year or within the first
14 calendar days any other time of the school year, the following process needs to be
completed:

1.     School office staff confirms that the Home Language Survey (or Language Use
Survey for the 2018-19 school year) is completed.
2.     Copies of the survey are sent to the school ELD teacher (Appendix B lists ELD
teachers and their respective schools)
3.     The ELD teacher investigates the potential EL as described in section 29.
4.     If the student meets the criteria for testing, the ELD teacher will administer the
WMLS-R (or ELPA21 when it is available).
5.     The test protocol is sent to the secretary in the Office of Special Programs to
score the screener.
6.     If the student receives a qualifying score the ELD teacher will proceed with
direct service enrollment process.
7.     If the student does not qualify, the ELD teacher will send a parent notification
letter to explain that the student is initially fluent in English.
(See Appendix D)

31 Describe the district’s procedure to include a process to identify Native American
students who may be ELs.

If a potential EL identifies as Native American or Alaska Native on the Language Use
Survey, whether English is the primary language or not, the ELD teacher will
administer the WMLS-R or ELPA21 screener. If the student scores with a Broad
Overall level 4 or greater on the WMLS-R or proficient on the ELPA21 screener, the
ELD teacher will send the parent an Initial Fluent Parent Notification Letter. If the
student scores an Broad Overall level 3.5 or lower or Progressing on the ELPA21
screener even if English is the primary language, the student is designated as a
Direct Service student and receives English Language Development services
comparable to any other English language Learner.

OCSD LOCAL PLAN 2
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32 Describe the district’s procedure for identifying potential ELs with a disability
(i.e., interpreter, special education, refugee, etc.).

If a potential EL with a disability enters the district, the ELD teacher refers to the
student’s IEP or 504 plan to determine if the WMLS-R (or when available the ELPA21
screener) is accessible to the student. If all or portions of the screener are
accessible, the ELD teacher would administer the screener after conferring with the
SPED teacher, classroom teacher, and any other appropriate specialist and parents
or guardians. If the screener is not accessible to the student, the ELD teacher meets
with the appropriate specialists, teachers, and parents or guardians and an
interpreter if needed to determine the appropriate screener, which may include the
Oregon Observational Rating Assessment, the Augmentative Communication
Screening Checklist, or the WMLS-R with the help of an interpreter. If there is no IEP
or 504 plan and it appears that the student may have a disability, the ELD teacher
meets with the classroom teacher(s), parents or guardians, an interpreter if needed,
and school specialists to determine if the WMLS-R (or ELPA21) screener is
accessible or whether an alternative should be used.
(See Appendix D)

33 Describe the district’s plan using one of the State’s approved assessments for
identifying ELs; include what sections are used to ensure all domains of the
English language are assessed.  Include the agreement to use the state approved
fluency scores at each grade level.

Oregon City School District uses the Woodcock-Munoz Language Survey-Revised to
identify ELs for kindergarten through 12th grade. All seven tests are included when
screening students unless a particular test is not accessible to a student. Students,
who score from level 1 to 3.5 Broad English Total Overall, qualify for direct services.
If a student scores a Level 4 to 6 Broad Total Overall they are designated as “initially
fluent”.

34 Describe the district’s plan for having students assessed by a trained assessor.

All persons administering the district’s local language proficiency tests must be
formally trained and be fluent and literate in English. New ELD teachers and ELD
instructional assistants are provided an initial WMLS-R full day training by the
Clackamas ESD. Refresher trainings are provided by a certified WMLS-R trainer.
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35 Describe the district’s plan to include the procedures for collecting the assessment
data, and sharing the results with teachers.

After administering the screener, the ELD teacher sends the WMLS-R protocol to the Office
of Special Programs to be scored. The district values the use of data to inform classroom
instruction.  It is a district priority to score assessments and communicated findings with the
instructors.  On average, it takes three to five days to score and share the information with
the classroom teachers. The ELD teacher shares the student’s score and describes the
academic expectations for the student using the ELP Standards matrix. The scores and
expectations are shared with classroom or class period teachers, counselors, administrators,
and any other pertinent staff.

In the spring, when ELPA21 scores are released, ELD teachers will send the score report to
parents or guardians either with the report card or in a separate mailing.  The following fall,
the ELD teacher will also provide EL student assessment scores to all of the student’s
teachers with an explanation of the scores and the language abilities of students at that
particular level.  For elementary and middle schools, EL specialists will also discuss ELPA21
scores and/or WMLS-R scores with parents or guardians during Parent-Teacher conferences
in the fall.

36 Describe the district’s plan to include a description of where and how the
assessment data will be stored.

Assessment data is stored in three places. One copy is stored in a green behavioral file,
which is a part of the student’s permanent file (cum). A copy is kept in the ELD teacher’s
working file and one copy is stored in the district files kept in the Office of Special Programs.

37 Describe the district’s plan to include a timeline, person responsible, and template
for the required parent notification letters for eligibility as an EL or initially fluent
students

All initial language assessments are completed within the first ten school days of a student’s
enrollment.  An exception to this rule is if the student enrolls at the beginning of the school
year.  At that time, students will be tested by the WMLS-R trained ELD teacher or
instructional assistant within the first thirty (30) days of school.   Within one week of
completing the assessment and placing the qualifying student in a direct service program,
the Initially Fluent or ELD Services Parent Notification letter will be sent by the ELD teacher.  

38 Include the process for ensuring parent notification letters are provided in a
language parents can understand.

Parents or guardians are sent parent notification letters according to their
correspondence language that they designated on their Home Language Survey or
Language Use Survey. ELD Services Parent Notification Letter, Initially Fluent Parent
Notification Letter, and Continued Refusal of Services Annual Parent Notification
letters have been translated from English to Russian and Spanish. If there is a

OCSD LOCAL PLAN 2
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language other than English, Spanish, and Russian, the teacher will obtain a similar
letter through TransAct.com.

39 Describe where the original language use survey, identification screener results,
and original parent identification communication will be stored.

The original language use survey and original parent identification communication is
stored in a green behavior file, which is kept in the student’s permanent record file
(cum file). Copies are kept in the ELD teacher’s working file and in the files in the
Office of Special Programs. The original identification screener is kept in the Office of
Special Programs. Copies are stored in the green behavior file, which is kept in the
student’s permanent record file (cum file) and the ELD teacher’s working file.

Section 4:  Program of Service for English Learners (OCR Step 4)

Question
#

40 Describe the district program of services for ELs.  Include how and where the
services will be provided and by whom for each program of language instruction
available to ELs in the district.  Consider putting this information in a chart – by
school, grade, grade level; include all EL programs for all groups of ELs (SIFE, Recent
Arriver, ELSWD, etc.).

(See chart)

EL Program School Grade levels Groups that receive
service

Person who
delivers the

program

Push-in Candy Lane
ES

3-5 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD teacher (see
Appendix C)

Holcomb ES 2 and 4
 (Piloted at
these grades
for the 2017-18
school year)

All direct service ELs,
ELSWD, SIFE, Recent
Arrivals in grades 2 and
4.

ELD teacher (see
Appendix C)

Jennings Lodge
ES

K-2 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)
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Pull-out Beavercreek
ES

K-5 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)

Candy Lane ES 3-5 Direct service ELs who
have proficiency levels
of 1 & 2

ELD Teacher (see
Appendix C)

Gaffney Lane
ES

K-5 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)

Holcomb ES K-5 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)

John
McLoughlin ES

K-5 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)

Redland ES K-5 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)

ELD Class Period Ogden MS 6-8 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
appendix)

Gardiner MS 6-8 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)

Oregon City HS 9-12 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

ELD Teacher (see
Appendix C)

Oregon City
Service
Learning
Academy

9-12 All direct service,
ELSWD

ELD Teacher (see
Appendix C)

Alliance Charter
Academy

6-12 All direct service ELs ESOL Certified
Teacher

Two-Way Bilingual
(Spanish/English)

Candy Lane ES
(3-5)

3-5 Approximately 50%
Native Spanish
speakers and 50%
Native English
speakers

Bilingual Classroom
Teacher
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Jennings Lodge
ES
(K-2)

K-2 Approximately 50%
Native Spanish
speakers and 50%
Native English
speakers

Bilingual Classroom
Teacher

Gardiner MS 6-8 Approximately 50%
Native Spanish
speakers and 50%
Native English
speakers

Bilingual Classroom
Teacher

Sheltered Instruction All Oregon City
Schools

K-12 All direct service ELs,
ELSWD, Recent
Arrivers, SIFE

Classroom Teacher

Collaboration
between ELD and
SPED specialists

Redland ES K-5 ELSWD placed in
self-contained
classrooms for their
cognitive level

SPED
Self-Contained
Teacher in
collaboration with
ELD teacher

Gaffney Lane
ES

K-5 ELSWD placed in
self-contained
classrooms for their
cognitive level

SPED
Self-Contained
Teacher in
collaboration with
ELD teacher

Holcomb ES K-5 ELSWD placed in
self-contained
classrooms for
behavior support

SPED
Self-Contained
Teacher in
collaboration with
ELD teacher

Gardiner MS 6-8 ELSWD placed in
self-contained
classrooms for their
cognitive level

SPED
Self-Contained
Teacher in
collaboration with
ELD teacher

Ogden MS 6-8 ELSWD placed in
self-contained
classrooms for behavior
support

SPED
Self-Contained
Teacher in
collaboration with
ELD teacher

OCHS 9-12 ELSWD placed in
self-contained
classrooms for their

SPED
Self-Contained
Teacher in
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cognitive level or
 behavior support

collaboration with
ELD teacher

41 Describe the methods and services the district will use to teach English language.
 Break this out by each different English language program.

(See chart below)

EL Program Methods and Services

Push-In (Science) Students receive language instruction based on the ELP standards, using grade
level science content with co-teaching models. The ELD teacher and classroom
teacher collaboratively plan, deliver instruction and assess accordingly.

Push-In (Writing) Students receive language support during writing in the classroom. The ELD
teacher and classroom teacher collaboratively plan, deliver instruction and
assess accordingly.

ELD Pull-Out
(Elementary)

Students receive one half hour of English language development a day in small
groups using the National Geographic Reach curriculum to address ELP
standards. When appropriate students are grouped by proficiency level and by
grade level.

ELD Class Period
(Middle School)

Students receive ELD instruction during a class period. Classes are assigned by
proficiency level or grade level. They use the National Geographic Inside
curriculum (Scholastic magazines, novel studies, and other teacher-selected
materials). Newcomers receive an additional structured ELD using National
Geographic Reach – In the USA and supplemental curriculum.

ELD Class Period (High
School)

Students receive ELD instruction during a class period. Classes are assigned by
proficiency level and grade level. National Geographic Edge and supplemental
curriculum.

ELD Class Period (Core
Instruction)

Students receive ELD instruction embedded in the core instruction provided by
an ESOL endorsed teacher.

Sheltered Instruction All teachers are trained in sheltered instruction and expected to support content
instruction with sheltered strategies. Oral academic discourse has been
emphasized. Some strategies include SIOP, BAL & GLAD.

Two-Way Bilingual
(Spanish/English)

K-2
Approximately 50% of students in classrooms are native Spanish speakers.
Instruction in Kindergarten and 1st grade is delivered up to 80% of the time in
Spanish. In 2nd grade, instruction is delivered up to 60% of the time in Spanish.
 Science instruction is in English and in 2nd grade students also get English
Language Arts.  Math materials and instruction are delivered in Spanish K-2.
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3-5
Approximately 50% of students in classrooms are native Spanish speakers.
Instruction is delivered in Spanish 50% of the time and in English the other 50%
of the time. Math materials and instruction are delivered in Spanish 3-5.6
Students receive instruction in Spanish for Language Arts, Science, and Social
Studies, and English language development. The rest of their courses are in
English.

7-8
Students receive instruction in Spanish for Language Arts, Social Studies, and
Health. Students also receive pull-out ELD services.  All other subjects are
taught in English.

Collaboration between
ELD and  SPED
specialists

Individually designed services appropriate to the students’ individual behavior or
academic needs.  

42 Describe the methods and services the district will use to ensure that ELs can
meaningfully participate in core instruction and special programs (music, career,
technical, etc.).  Include all groups of ELs (SIFE, Recent Arrivers, ELSWD, etc.).

By the end of their second year of teaching in the Oregon City School District, all
teachers will be trained in Sheltered Instruction (SIOP and ‘Building Academic
Language’ models) in collaboration with our regional ESD. Administrators receive
periodic sheltered instruction refreshers each year in order to ensure that when
teachers are evaluated, administrators are monitoring the use of sheltered strategies.   

In elementary school, the master schedule avoids pull out ELD during core content or
specials. This provides access to music, library, and PE time for all students.

In middle school, AVID strategies are implemented school-wide, benefitting English
Learners. At one middle school, an after school Woodworking/Shop program is
available for students who otherwise cannot access this elective during their daily
schedule. Free transportation is provided for this program. Additionally, at the same
middle school, an after school Homework Club is available to ELD program students
where they can access technology resources and academic support. Free snacks and
bus transportation are provided. Students who qualify for the free and reduced lunch
program have access to the club for free.  For all others, there is a ten-dollar charge for
16 sessions.

At the high school level, one period per day is dedicated to ELD. Students access
electives and clubs during the school day and after school based on interest and
schedules.

Based on needs at individual schools, ELSWD, SIFE and recent-arrivers get additional
support in content area classes from instructional assistants.
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43 Describe the professional development support for core content teachers that
ensure ELs’ ability to participate meaningfully in core instruction.  Include how the
district will measure the effectiveness of this professional development.

OCSD is building capacity for sheltered instruction for all students in all schools.
Starting in 2018, it is expected that every second year teacher attend either a SIOP or
Building Academic Language three day initial training at Clackamas ESD to ensure
that every teacher has a sheltered instruction foundation.

During the 2017-18 school year, the Clackamas ESD EL specialist and the OCSD EL TOSAs
have collaborated to provide extended sheltered instruction with three to four key teachers,
including the ELD teacher, from every school in the district (BAL in Action Teams). The
expectation is that each school team work with the district EL TOSAs to provide ongoing,
training and support for sheltered instruction implementation in every school. Each BAL in
Action team is meeting with their school administrator to develop an implementation action
plan, which will include ongoing support with interaction and collaboration strategies, language
scaffolds, ELP standards, and lesson task analysis for language and content. In their
evaluation process, administrators are expected to observe and evaluate the effectiveness of
the implementation of the model. Where there is need, the administrator will request support
from EL TOSAs and ELD teachers for additional training.
For 2018-2019, teachers in their second year in the Oregon City School District, will attend
Building Academic Language (BAL) initial 3-day training at Clackamas ESD. BAL in Action
teams trained in 2017-18 and TOSAs will continue to provide follow up professional
development and coaching for teachers in the building level.
The district will measure effectiveness of professional development through surveys, exit
tickets, and analyzing assessment data. The BAL in Action teams from each school, along with
administrators, will provide ongoing support and collect evidence on the effectiveness of these
programs.

44 Describe the standards and/or criteria the district uses to determine the amount
and type of language development services provided.  Include the process to
determine the appropriate amount and type of services.  Include how the district
will measure the effectiveness of these services.

ELD teachers will annually review assessment data pertaining to EL students.  This
data will include information on students’ individual progress, school progress and total
district progress using results of the English Language Proficiency Assessment 21
(ELPA21), reflecting both the progress shown by EL students in the area of ELP and
the exit rate from the program.  The EL teachers will set targets, identify barriers and
develop plans to address areas in need of improvement pertaining to English language
development.

At the individual student level, EL teachers will work as a team with classroom
teachers, principals, and other pertinent specialists to determine the amount and type of
language development services needed.  Individual considerations can be taken when
designing schedule and support. If a deviation from the typical approaches is taken, staff will
work to ensure that the model is approved through ODE and is in the best interest of the
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individual student. They will also consult with the EL TOSA or the Director of Special Programs
to determine appropriateness of the decisions made.  In the case of ELSWDs, the process for
designing services is outlined below.

45 Describe the district’s plan to address the language and content needs for each of
the following groups of students:  ELSWD – with significant cognitive disabilities,
ELSWD – emotional disability, ELSWD – behavioral disability, ELSWD – deaf/hard of
hearing, ELSWD – blind/vision impaired, Recent Arriver/SIFE.  Include the program
options, how the district will determine the program for both elementary and
secondary students.  Consider making a chart.   Ensure the program of service both
EL and access to content includes a plan for timely graduation.

Depending on the needs of each individual student, teachers, the IEP team, and
parents determine the most appropriate placement option, the most supportive
schedule, and the least restrictive environment. For example depending on the
student’s needs the least restrictive environment could include going to the resource
room, Structured Learning Center, or ALPS- Social and Emotional classroom. The
supports given to help the student meet their IEP and EL goals could be a co-taught
class in a core area, IA support in a classroom, and/or providing prior language
instruction of the academic language in the content area.

(See chart below)

Group Program options Determining  factors
for elementary

Determining  factors
for secondary

ELSWD – with
significant
cognitive
disabilities

Sheltered Instruction
Collaboration/ consultation
between ELD teacher and the
case manager and resource
teacher;
Small group pull-out ELD
instruction;
Push-in instruction provided
by the ELD teacher.

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability
determines how the
service is provided.

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability
determines how the
service is provided.

ELSWD –
emotional
disability

Sheltered Instruction
Collaboration/ consultation
between ELD teacher and the
case manager and resource
teacher;
Small group pull-out ELD
instruction;

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability
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Push-in instruction provided
by the ELD teacher

determines how the
service is provided.

determines how the
service is provided.

ELSWD –
behavioral
disability

Sheltered Instruction
Collaboration/ consultation
between ELD teacher and the
case manager and resource
teacher;
Small group pull-out ELD
instruction;
Push-in instruction provided
by the ELD teacher

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability
determines how the
service is provided.

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability
determines how the
service is provided.

ELSWD –
deaf/hard of
hearing

Sheltered Instruction
Collaboration/ consultation
between ELD teacher and the
case manager and resource
teacher; Small group pull-out
ELD instruction;
Push-in instruction provided
by the ELD teacher

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability
determines how the
service is provided.

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their disability
determines how the
service is provided.

ELSWD –
blind/vision
impaired

Sheltered Instruction
Collaboration/ consultation
between ELD teacher and the
case manager and resource
teacher; Small group pull-out
ELD instruction;
Push-in instruction provided
by the ELD teacher

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their vision impairment
determines how the
service is provided.

Language skills that
need to be developed
based on the battery of
assessments.

The level of impact of
their vision impairment
 determines how the
service is provided.

Recent arriver Small group pull-out ELD
instruction;
Push-in instruction provided
by the ELD teacher or
Instructional Assistant;
Newcomers Group

Language skills that
need to be developed
based on the battery of
assessments.

Cultural differences will
be addressed as
needed.

Language skills that
need to be developed
based on the battery of
assessments.

Cultural differences will
be addressed as
needed.

SIFE Small group pull-out ELD
instruction;

Language skills that
need to be developed
based on the battery of
assessments.

Language skills that
need to be developed
based on the battery of
assessments.
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Push-in instruction provided
by the ELD teacher or
Instructional Assistant;

Section 5: Staffing and Resources (OCR section 5)

Question
#

46 Describe the number and categories of instructional staff implementing the
district’s language development program.  This information could be included in a
chart – name of school, program, number and type of staff (include all programs
that support ELs).

(See chart below)

School Program Number and type of staff

Beavercreek Pull-out ELD .5 FTE Certified, ESOL endorsed teacher
.5 classified instructional assistant

Candy Lane Push-in ELD
Pull-out ELD

Two 1.0 FTE Certified, ESOL endorsed teachers
classified instructional assistant

Gaffney Lane Pull-out ELD 1.0 FTE Certified, ESOL endorsed teacher
classified instructional assistant

Holcomb Push-in ELD
Pull-out ELD

1.0 FTE Certified, ESOL endorsed teacher
classified instructional assistant

Jennings Lodge Push-in ELD Two 1.0 FTE Certified, ESOL endorsed teachers
classified instructional assistant

John McLoughlin  Pull-out ELD .5 FTE Certified, ESOL endorsed teacher
.5 classified instructional assistant

Redland Pull-out ELD 1.0 FTE Certified, ESOL endorsed teacher
classified instructional assistant

Gardiner ELD Class Period 1.0 FTE Certified, ESOL endorsed teacher
classified instructional assistant
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Ogden  ELD Class
Period

.56 FTE Certified, ESOL endorsed teacher
classified instructional assistant
.125 FTE   interpreter/translator

 Oregon City High
School

 ELD Class
Period

1.0 FTE Certified, ESOL endorsed teacher
classified instructional assistant
interpreter/translator

Oregon City Service
Learning Academy

Push-in ELD 1.0 FTE Certified, ESOL endorsed teacher

Alliance Charter
Academy

Push-in ELD 1.0 FTE Certified, ESOL endorsed teacher

47 Describe the
qualifications used by
the district to assign
instructional staff to the
district’s language
development program
(include teacher,
instructional assistant,
etc.).  Include how the
instructional staff meets
the requirements of
Oregon’s OARs.

Beginning in the 2017-18
school year, ESSA
requires districts to
ensure that all teachers
and paraprofessionals
working in a program
supported by Title I funds
meet applicable state
certification and
licensure requirements,
including any
requirements for
certification obtained
through alternative
routes to certification.
OCSD ensures that
teachers and

OCSD LOCAL PLAN 3
3



paraprofessionals meet
these requirements.

Teachers hired to teach
English learners in the
OCSD must meet State
of Oregon licensing
requirements and be
proficient in English.  All
teachers must have a
current teaching license
and an ESOL
endorsement or be
enrolled in an
endorsement program
sponsored by an
accredited university.
 Paraprofessionals in
OCSD must have an
associates degree or
pass the Work Keys
assessment. EL
paraprofessionals must
be proficient in English.
 Preference is given to a
candidate who is equal
to another, but who is
proficient in a second
language.

48 Describe what methods
and criteria the district
will use to determine
the qualifications of
instructional staff
assigned to the language
development program.

Applicants for ELD
teaching positions
provide evidence of
meeting certification
requirements as defined
by TSPC, including an
ESOL endorsement

34



appropriate to the
position.

Applicants for bilingual
teaching positions
provide evidence of
meeting certification
requirements as defined
by TSPC appropriate to
the position. Bilingual
skills will be verified by
having district bilingual
staff members interview
the candidate to
determine language
proficiency.  Reading and
writing abilities in the
target language will also
be assessed using a
district-developed
assessment.

49 Describe the
contingency plan for
addressing staffing
issues for the EL
program (include all
specialize programs
supporting ELs).
 Include a plan for
training, a schedule of
training, a plan for
recruiting qualified
staff, and a schedule to
have qualified staff in
place.

Oregon City School
District has adequate
staffing for the ELD
program. There are
teachers that are not
teaching in the ELD
program that meet the
requirements that could
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be moved, as needed.
Therefore there is no
contingency plan. The
district attends the
Oregon Professional
Educator Fair to recruit
bilingual educators.

50 Describe the district’s
selected core ELP
instructional materials
and supplies available
for the district’s
language development
program.

The current curriculum
was adopted by the
Oregon City School
Board in June 2015 and
has been used since the
2015-16 school year.

(See chart below)

Core ELD Curriculum Supplemental Materials

K-5 National Geographic
Reach
Newcomer: In the USA

Language games and apps
Read-to and theme books
Picture dictionaries

6-8 National Geographic Inside
Newcomer: In the USA

Language games and apps
Scholastic monthly magazine
subscription
Flocabulary
Novel sets
Rosetta Stone

9-1
2

National Geographic Edge
Newcomer: In the USA

Language games and apps
Flocabulary
Novel sets
Rosetta Stone
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51 Describe the district’s plan for regular and ongoing review of district ELP materials
and the timeline associated with the review.  Include all instructional materials for
all programs supporting ELs.

Anecdotal data is gathered by checking in with ELD teachers to determine on-going
needs for materials. A formal review will be done according to the timeline of Oregon
Instructional Materials adoption cycle.

52 Describe the district’s contingency plan when the district does not currently have
the core ELP instructional materials, resources, and supplies necessary to
implement the district language development program(s) and the plan for
obtaining necessary items.

Oregon City School District has adopted core ELD instructional materials and
supplementary resources to implement the ELD program in 2014-2015 aligned to the
options recommended by the Oregon Department of Education. If materials or supplies
are necessary, we purchase them with our general EL funds or Title III funds if the
materials are supplemental to the adopted curriculum.

Section 6: Transition from English Language Development Program (OCR step 6)

Question
#

53 Describe the district’s criteria used to determine that an EL is proficient.  Include
any special considerations used for ELSWD students, SIFE students, Recently
Arrived ELs, etc.

The English Language Proficiency Assessment (ELPA21) is administered annually to
all students identified as part of the EL program. It is also administered to all students
who have refused services and who have not yet, demonstrated proficiency.   These
assessment scores play a key role in determining whether a student remains in or is
advanced or promoted to monitor status from direct services. ELSWD students who
have an IEP or 504 Plan can be exempt from up to three of the four domains (reading,
writing, speaking, and listening), if the disability prevents them from accessing the
particular domains of the assessment. SIFE students take all domains of the ELPA21
unless they have exemptions based on an IEP or 504 Plan. If a Recently Arrived
student has entered the US before the ending of the testing period determined by
ODE, they also will take all domains of the ELPA21 unless they have been exempt
from one to three domains based on an IEP or 504 Plan.
Any Students who score “Proficient” (scores in the domains taken are all 4s or 5s) are
promoted to monitored status.
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54 Describe the district’s procedure for promoting ELs who did not score Proficient
on ELPA21, and the procedure for those ELs that the district does not have an
ELPA21 score.  Include considerations for ELSWD, SIFE, and Recently Arrived ELs.

No student, who did not receive a Proficient score on ELPA21 will be exited from an
English Language program.

55 Describe the staff responsible and their role in the exiting process.

The ELD teacher initiates the exiting process for ELs that have shown proficiency by
ELPA21.  The student’s general education teachers and parents are notified that the
student is exiting from the program and that the student will be monitored for 4 years.
The ELD teacher completes the advancement packet (See Appendix I), files copies
in the permanent EL file and the EL teacher’s working file, and then sends it to the
Office of Special Programs to be filed.

56 Describe how and where the documentation of the district’s exiting procedures
will be maintained, and who is responsible for maintaining the documentation.

For all documentation of exiting procedures, the ELD teacher is responsible for
putting copies in the students EL file in their permanent file, the teacher working file,
and sending a copy to the district file at the Office of Special Programs maintained by
the secretary for the Special Programs Department.  The secretary would then
update the student’s status in Synergy. See the Appendix A for file requirements.

57 Describe how parents are included in exiting decisions, and how the district
communicates with parents that their student has obtained English proficient or
not.

When a student receives a Proficient score on ELPA21, parents are notified by a change in
status letter in the parents’ correspondence language (See Appendix I) and are informed that
their student will be monitored for four years to ensure success in all academic areas, noting
that they will be consulted if the student is not making success and it is determined that
language may be interfering with the success.

58 Describe the district’s monitoring plan for each of the four years a student is in
monitored status (who is responsible, what is the frequency, is the frequency
different depending on the student’s academic progress or monitoring year, what
documentation is reviewed, how and where is the documentation collected and
stored).

Monitor year 1 and Monitor year 2: After each trimester grades are released (November,
March, and June), in elementary schools and high schools. The ELD teacher retrieves a
cover sheet from Synergy that includes the most recent attendance, grades, state test
scores, and ELP21 score. The ELD teacher retrieves the STAR Benchmark scores and
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enters them on the cover sheet. The ELD teacher analyzes the data and shares it with the
classroom or class period teachers. Notes and additional data are recorded on the progress
monitoring chart (see forms in Appendix H). The process for the middle schools are the
same, however they are on semesters and the data is gathered after each progress report,
which is six times a year.

If the data reveals that the student is making grade level progress and the classroom or class
period teacher confirms that the student is making progress, the forms are filed in the
working file. At the end of the year, a copy remains in the working file, a copy is added to the
student’s permanent file, as well as a copy is sent to the office of special programs.

If the data shows and/or the teacher reveals that the student is not making progress, the ELD
teacher and other teachers involved with the student determine what is getting in the way of
the progress and devise an appropriate intervention. Parents may be consulted at this time to
help determine interventions. The intervention is monitored through the year. At any time in
the monitoring period if interventions are not working, the teachers can refer the student to
the intervention team (iTeam), where additional interventions and support can be considered.
At this time the parents will be included in considerations.

If determined necessary and with the parents’ permission, WMLS-R will be administered. If it
is determined (based on the WMLS-R assessment) that language is preventing access to the
curriculum and sheltered instruction is not providing enough access, the school level team
meets with parents to discuss re-admittance to direct ELD services.

The ELD teacher maintains all of the forms in the working file until the end of the year.
Copies are then put in the EL file located in the permanent file and copies are sent to the
Office of Special Programs where the Special Programs secretary files them in the district EL
files.

Monitor year 3 and Monitor year 4: At this time OCSD will use the same process for
monitoring as for monitoring years 1 and 2. As we are able to observe the trends, we will
revise our process if it deems reasonable.

59 Describe the district’s procedures for determining whether a lack of student
success is due to academic needs or language needs when considering returning
an EL to the district ELD program for the monitored students in each of the four
years.

Monitor year 1: ELD teachers and the OCSD EL program support classroom and
period teachers with sheltered instruction strategies because the student may still
continue to have some difficulty accessing high level academic language. Monitoring
and documenting the success of the strategies and interventions help determine
whether academic needs or language prevents success. Even if language needs are
suspected, adjusting the delivery of instruction would be applied. Formal
re-assessment for language is highly discouraged. Thorough documentation of data
and mitigating factors that can influence a student’s performance need to be ruled
out before administering the WMLS-R to readmit a student. This would be highly
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unlikely in Monitor year 1. Addressing the language needs within the classroom or
class period would be the priority.
Monitor year 2: The same process is used as for Monitor year 1. Because more data
would be available and patterns could be drawn.  The “GAP Finder” assessment is
available for ELD teachers to use, as well as writing rubrics and reading
comprehension rubrics to determine if language is still preventing access to the
content. It is somewhat more likely that WMLS-R could be administered to establish
lack of English language proficiency, but would still be discouraged. Thorough
documentation of data and mitigating factors that can influence a student’s
performance need to be ruled out.
Monitor years 3 and 4: Previous data and success of interventions are reviewed to
see if the lack of success is new or if there has been a continuous pattern. “Gap
Finder”, reading and writing rubrics can again be used to determine language needs.
WMLS-R could be administered to establish lack of English language proficiency.
Ways to meet the language needs of the student in the classroom or class period
would be exhausted before re-admittance to the ELD program.
(See Appendix H)

60 Describe the district’s plan to provide additional academic and/or language
support for monitored students not succeeding in core instruction.  This support
addresses monitored student’s academic needs, not to determine to re-enter the
student in the EL program.

When the monitoring data reveals that a student needs academic and/or language support in
core instruction, the ELD teacher/case manager meets with the academic teacher(s) to
discuss the student’s needs. The ELD teacher may give recommendations for specific
sheltered instruction strategies and then monitor effectiveness. It may be that the teachers
decide that the student should be referred to the intervention team (iTeam). The team will
determine the appropriate interventions, who will provide the interventions, and set up a
schedule to monitor the interventions.

61 Describe the district’s plan for monitoring the academic and linguistic progress of
EL students with a waiver for service.  Include how the district notifies parents of
ELs with waivers for services about their student’s progress and opportunities for
support through the ELD program.

Annually, parents will be notified in writing, of their child’s progress on ELPA21, by the ELD
teacher. At this time, parents will be informed of their right to reinstate services and the
potential benefits of those services to their child’s academic success.  See Appendix –
Section E for the parent notification letter. Even though the student does not attend direct
service ELD, the EL teacher collaborates with the classroom teacher to monitor the student’s
progress. When appropriate, classroom teachers and EL teachers may also meet with
parents at conferences or another meeting to discuss the child’s academic progress and the
recommendation to reinstate services.  When a student whose parents have refused
services demonstrates proficiency on ELPA21, this student automatically is reclassified as a
monitored student and will be monitored by the ELD teacher/case manager for four years.
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 All EL students, regardless of their status in the EL program, receive Sheltered Instruction in
the classroom to help support their linguistic and academic needs.

62 Describe the district’s communication with parents of monitored ELs during all
four years of monitoring, when the district is considering re-entering the student
in the EL program, when the student has completed monitoring, and when the
student needs additional academic support to be successful during monitoring.

When a student has been promoted or reclassified to monitoring, the ELD teacher initially
informs parents by sending them a Change in Status form.
We have not formally notified parents of monitoring progress in the past but will design a
form to send to parent annually each year of monitoring. Phone calls or meetings are set with
parents during the year when students are not responding to interventions or there is a
consideration for re-admitting to the ELD program.
When the student has completed four years of monitoring, an “Exit From Monitoring” letter is
sent to the parents.

Section 7:  Equal Access to Other School District Programs (OCR step 7)

Question
#

63 Describe the district’s procedures for identifying ELs as having additional academic needs
(pre-referral and IEP process).  Include the steps, assessments, timeline, and person(s)
responsible.

Step 1: Student is experiencing difficulty in the classroom or ELD pull-out.

Step 2: The teacher and ELD teacher attempt a variety of strategies to resolve the student’s
difficulties. The teachers document the student’s progress, behavior, and parent contacts
(using an interpreter if necessary)

Step 3: After six weeks, if the student does not show progress after various interventions are
implemented, the teacher requests assistance from the intervention team.

Step 4: The intervention team (iTeam), which must include the ELD teacher and input from the
parents or guardians, develops an intervention plan, time frame for intervention, and follow-up
meeting. Because of the complexity of determining if an EL has a disability, information is
collected from as many sources and in as many ways as possible both from school and from
home.

Step 5: If the student continues to experience difficulty after implementing the interventions in
the determined time frame, the intervention team reconvenes to modify the interventions or
determine that further testing is required.
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Step 6: Language dominance is assessed using the Bilingual Verbal Ability Test (BVAT) or the
Spanish version of the Woodcock-Munoz Language Survey Revised (WMLSR-Spanish). - As
of 2022 Ortiz PVAT is used

Step 7: The special education professionals determine the appropriate battery of assessments
using a native speaker or an interpreter if necessary.

Step 8: After assessments are completed the results are reviewed, keeping in mind that the
assessments are not normed on emerging bilinguals.

Step 9: The IEP team meets, which includes, the resource teacher, classroom teacher, ELD
teacher, parents or guardians, interpreter, and any other stakeholder to determine the
appropriate educational plan for the student. The ELD teachers make recommendations based
on the language needs of the student. The ELD teacher provides input on determining the
accommodations, testing supports, and domain exemptions for ELPA21.

64 Describe how ELD teachers are included in the IEP process during pre-referral and IEP
team meetings for ELSWD.

ELD teachers are invited and expected to attend all meetings that pertain to an English
learner that is on their caseload. They are part of the pre-referral and IEP teams at each
school site. ELD teachers are expected to bring assessment data, classroom work samples,
and anecdotal data pertaining to the student. The ELD teachers make recommendations
based on the language needs of the student. The ELD teacher provides input on determining
the accommodations, testing supports, and domain exemptions for ELPA21.

65 Describe the process for determining the best ELD educational program is selected for
each ELSWD.

Whenever a student has been identified as a ELSWD, a school team including the ELD
teacher, Special Education professional, classroom teacher, parents, and any other school
professional who serves the student convene to determine the best program for the ELSWD.
The teams look at each student on a case by case basis and may serve each student
differently according to their needs. The ELD teacher may consult with the Special Education
professional and classroom teacher, push-in to the student’s classroom, or pull the student
out of the classroom to provide small group ELD instruction. The teams set specific time
frames in order to revisit the program decision made. These decisions are made by the
school level team with the consultation of the district EL coordinator and school administrator.

66 Describe the district’s process for ensuring any IEP meeting and IEP documents are
accessible for parents of ELs in a language parents can understand.

When a parent has designated that there is a need for an interpreter and translator in their
primary language, the Special Education staff requests that the Special Programs secretary
schedule a district level interpreter for an IEP meeting or a translator to provide the necessary
documents. If an interpreter or translator is not available, the district contracts with IRCO to
make sure meetings are interpreted in a language the parents understand and documents are
accessible.
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67 Describe the district’s procedures for identifying ELs as Talented and Gifted.  Include the
steps, assessments, timeline, and person(s) responsible.

Starting in the 2017-18 school year, OCSD uses the Naglieri, a non-verbal screener at 2nd
grade to help find qualified students in the area of Intellectual Talented and Gifted. We
remove as many language barriers as we can as we look at TAG characteristics to help find
potential EL TAG students. A school team uses multiple measures (both formative and
summative) to find students. A building TAG coordinator coordinates these assessments and
the identification process. A team makes the final decision after reviewing evidence from the
classroom with the lens of how the child’s native language may influence this student’s
access to the assessments given and normed in English.

68 Describe the district’s plan for ensuring all ELs have equal access to the core
instructional program offered by the district for all students.  Include person(s)
responsible if appropriate.

At all levels, English learners will have access to core instructional programs.  To ensure this,
ELD teachers, administrators and classroom teachers will work together to design a schedule
that allows students to access all parts of the curricular day including special classes like music
and P.E.  If a circumstance arises that does not allow for an English Learner to access all parts
of the core program, the ELD teacher and all appropriate staff will meet to discuss options that
will have the least impact on the student’s access to these programs.
All teachers are trained in sheltered instruction and expected to support content instruction with
sheltered strategies. Oral academic discourse has been emphasized. Strategies are based on
models such as SIOP, BAL & GLAD.
OCSD’s EL Coordinator will guarantee that administrators are informed of the district’s policy
regarding equal access for EL students to participate in all school programs that are available.
 The administrators are responsible for ensuring that staff is aware of the procedures involved.

69 Describe the district’s procedures for identifying ELs who also qualify for support from
Title I-A (targeted assisted programs).

The schools in OCSD that qualify for Title 1-A support are school wide, not targeted assisted
programs. All activities offered by Title I-A will be shared with English learners and their
families in a language they can understand. All students are eligible for support through Title
1-A based on demonstrated academic needs.

70 Describe the district’s plan for EL graduation (4-year, 5-year timelines) for each of the EL
groups (SIFE, Recently Arrived, and ELSWD – include plans by disability).

(See table below)

Group 4-year graduation 5-year graduation

SIFE Student takes small group ELD class
period. Sheltered instruction is in all
academic courses with additional
instructional assistance as necessary.
Student is allowed to meet state
assessment requirements by taking

Student takes small group ELD class
period. Sheltered instruction is in all
academic courses with additional
instructional assistance as necessary.
Student is allowed to meet state
assessment requirements by taking
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the content work samples in their
native language or English depending
on which language is dominant.
ELD teacher advocate for student in
getting the required classes and
credits to graduate.

the content work samples in their
native language or English depending
on which language is dominant.
ELD teacher would continue to
advocate for student in getting the
required classes and credits to
graduate.

Recently
Arrived

Student takes small group ELD class
period. Sheltered instruction is in  all
academic courses with additional
instructional assistance as necessary.
Student is allowed to meet state
assessment requirements by taking
the content work samples in their
native language.
ELD teacher advocate for student in
getting the required classes and
credits to graduate.

Student takes small group ELD class
period. Sheltered instruction is in all
academic courses with additional
instructional assistance as necessary.
Student is allowed to meet state
assessment requirements by taking
the content work samples in their
native language.
ELD teacher would continue to
advocate for student in getting the
required classes and credits to
graduate.

ELSWD –
with
significant
cognitive
disabilities

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.
If appropriate, students can access
the transition program until they turn
21.

ELSWD –
emotional
disability

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.
If appropriate, students can access
the transition program until they turn
21.

ELSWD –
behavioral
disability

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.
If appropriate, students can access
the transition program until they turn
21.

ELSWD –
deaf/hard of
hearing

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.
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If appropriate, students can access
the transition program until they turn
21.

ELSWD –
blind/vision
impaired

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.

Transition goals, including graduation
plans, are included in the student’s
IEP at each annual IEP after the
student turns 16.
If appropriate, students can access
the transition program until they turn
21.

Section 8:  Parent and Community Involvement

Question
#

71 Describe the district’s procedure, timeline, and the person(s) responsible for the
dissemination of the parent program placement letters (both initial and continuing
letters).

Initial Services: Parents of students who are assessed and qualify for EL services are
informed by their school’s EL Teacher of EL placement as soon as possible after the thirty
(30) day window of registering in school at the beginning of the year or after the ten (10)
school day window of registering once the school year has begun.  This notification is
provided in a language the parents can understand.  Parents are also given an opportunity to
refuse services.  Parents of students who are assessed and do not qualify are notified that
their student was assessed and do not qualify for services.
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Continuing Services:  Parents of EL students will be notified of their student’s progress in
English language development annually.  This progress will be communicated through an
annual fall letter of notification and ELPA results at the beginning of the school year.
(See Appendix E for Parent Notification Letters)

72 Describe the district’s methods used to notify parents and students of available programs
and services, including but not limited to: bilingual programs, alternative schools, charter
schools, magnet schools, after-school supports, etc.

Each year the Bilingual TOSA attends the kindergarten round-up meetings at every
elementary school to explain our dual-immersion program in Spanish. Both Spanish speaking
students and English speaking students are recruited at these round-ups. All registration
materials and district-wide notifications are provided in Spanish and Russian. Secretaries at
schools are provided a document (see Appendix D) to assist parents of other languages with
forms from TransAct. There are Spanish/English bilingual office personnel at our two bilingual
schools; Jennings Lane, Candy Lane, and at the Oregon City High School, who assist
families with finding available programs and services. Any staff can request interpreters and
translators through the Office of Special Programs to provide information to parents.  ELD
teachers maintain lists of the parents who want correspondence in other languages.

73 Describe the district’s methods used to notify parents of ELs regarding school activities
communicated in a language parents can understand (i.e., progress reports,
parent-teacher conferences, handbooks, fund raising, extracurricular activities, etc.).
 What is the process the district uses to determine which documents need to be translated?
 How does the district provide interpreters for parent to be able to participate in their
student’s education?

Parents select their preferred language of correspondence when registering their student. The
ELD teacher and the Special Programs Secretary coordinate and provide interpreters at
Parent-Teacher conferences for all parents who have indicated the need for interpreters.
Parents may request an interpreter to interpret documents in other languages. Interpretation
headsets are available for district or building events.

District communication to parents is translated to Spanish and Russian.  District surveys are
available in English, Spanish and Russian. Progress reports are printed in Spanish and
Russian. A request form is accessible to staff members to accommodate communications
sent home that are grade level specific (ex: 5th grade field trip, 3rd grade newsletter) and/or
building related (ex: principal letters, conferences, Title I events, open houses). Teachers and
administrators can request to have other documents translated based on the needs of their
population. At Jennings Lodge and Candy Lane all documents are sent in Spanish and
English. Each fall, all building secretaries are trained on the process for requesting
translations. Trained interpreters, employed by OCSD are first contacted to interpret or
translate. If there is no one in the district to do the service, the district contracts interpretation
and translation through IRCO.
When a parent logs into the OCSD website, they may choose a language from a drop down
menu to view the website. This provides current information about the district calendar and
services.
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There is a designated phone number for Spanish speaking parents to call for support and
information. This service is housed at Oregon City High School but is available to all parents
K-12. Russian parents are contacted by the district provided Russian interpreter. The
interpreter is asked to provide communication about services as necessary/requested by staff
and families.

74 Describe the district’s procedure, timeline, and the person(s) responsible for the
dissemination of information regarding Title III to local private schools?

Each Spring, usually in May, the Special Programs Director and Title III coordinator meet with
three private school officials to discuss their access to the sub-grant and decisions made
around its allocations. By the first week of June the private school administrators decide
whether to accept Title III funds.
The district bilingual PAC (Parent Advisory Committee) is also communicated of the ODE EL
Legislative Report annually.

75 Describe the district’s procedure, timeline, and person(s) responsible for the
dissemination of information of Recent Arrivers to private schools as required by Title III.

At the spring meeting the Title III coordinator refers the private school administrators to the
US Dept. of Education, Newcomers Toolkit and provides   a packet of information about the
needs and resources for Recent Arrivers.

When a newcomer arrives at the private schools, the private school staff is responsible for
identifying a primary language other than English through their registration process. Some do
this through an interview, others have a form that is filled out by parents. They need to have a
plan in place in order to address this requirement.

Once a private school identifies a potential-EL student, they will contact the ELL TOSA in
OCSD to arrange for the student to be assessed if they do not have in-house trained
personnel for the identification assessment. If the student qualifies, private school officials will
consult with OCSD to determine appropriate services. These services will be provided by
private school staff. Access to Title III funded professional development will then be allowed
upon request.  The amount and scope of that access will be based on the number of EL
students identified.

76 Describe the progress in sharing the ODE EL Legislative Report with parents, School Board
members, community members, and staff annually.

Annually, at the first school board meeting of the school year, the EL director and EL TOSAs
present the ODE Legislative report to the school board members. It is then posted on the
district website in the Special Programs and English Learner sites for staff, parents, and
community members to view.

77 Describe the district’s procedure in recruiting parents of ELs to participate in school
leadership roles.  Include how the district will make these positions accessible for parents.

The EL program coordinates a Parent Advisory Committee (P.A.C.) for parents of English
Learners and Migrant students (former, currently identified, and monitored). The P.A.C.
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began meeting in spring of 2013. Monthly meetings are held for parents to share
feedback and work with district staff to problem solve general barriers related to their
child’s education and provide feedback about district programs and decisions (K-12).
Parents are also given information about PTA and PTSO groups at their local school and
other events throughout the school year, including leadership opportunities and parent
workshops and conferences in a language they can access. Any parent is free to come,
however ELD teachers and school administrators have recommended recruitment of
school parents that have shown interest and are ready to take on leadership roles within
their school community. Meeting flyers are sent home in a language parents can access
and phone calls are made prior to each meeting as reminders and participation
encouragement. Meetings are held in Spanish by a bilingual K-12 TOSA and EL staff.
 English interpreters are available if interpretation is needed.

Annually schools are provided Title III funds for the purpose of supporting meaningful
parent involvement activities targeting parents of EL students. The EL department has
offered and will continue offering district-wide family events and parent classes on various
topics recommended by the P.A.C., transition events for high school which provided
information about graduation requirements, tips on how to advocate for your child and
access information about program and services, and an administrator open-chat for
parents to share their concerns and recommendations.  

Section 9:  Program implementation Evaluation
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Question
#

78 Describe the district’s program evaluation process of the implementation of district’s EL
Plan.

o Include whether the district has followed the established plan; met the applicable
procedural and service requirements – including frequency, timeliness, and
documentation; does the information sources and methods for gathering
information:

o Include whether the evaluation determines if staff have followed applicable
procedures and service requirements, including procedural and service
requirements (frequency, timeliness, and documentation).

o  Include the list of reviewed items:  file and record review, staff interviews and
surveys, input from parents/students or focus groups, and grievances/
complaints made to the district regarding district program implementation
or service delivery.

The evaluation, review and improvement of the OCSD’s EL program are ongoing, but informal
processes. At the beginning of each school year, the EL plan is shared and reviewed with ELD
teachers and administrators during district meetings.  At monthly team meetings, feedback
from staff is shared with the EL Coordinator on needs for improvement or modification. Work
groups may be formed to revise specific sections. The EL Coordinator and team of ELD
teachers make changes to the plan and review changes with staff including the Special
Programs Director.

In order to determine whether the district has followed this established plan, the OCSD has
several check-systems in place. At the start of the school year, all procedures and service
requirements are reviewed with Administrative staff as well as ELD teachers who manage the
program at each building. The EL coordinator oversees the training and follows up with support
at each building. The Special Programs secretary, in collaboration with ELD teachers, keeps
record of the required documentation for each student according to their status in the program.
A File Requirements Checklist and a Month-by-Month to-do list (see Appendix - Section C)
help staff ensure that they are following the established plan.

79 Include the evaluation of the district’s identification process.  Did the district meet the
timelines for each step of the district’s identification process?

Administrators and the EL team regularly evaluate whether schools are properly identifying,
assessing, and serving EL students. During the first 30-days of the school year, EL specialists
review all new home language surveys to ensure that they have been completed. For the
remainder of the year, secretarial staff share new registration forms with EL specialists to
determine any additional students needing to be identified. The Special Programs secretary
double checks timelines to ensure identification are all completed within the identification
windows (30-days at beginning of school year, ten business days after) and documentation of
the home language survey is stored in the appropriate files.
Timeline and Frequency:

● Annual review in early fall with all EL Specialists.
● Targeted support for identification of EL students by new ELD Specialists and ongoing

support from EL TOSA.

OCSD LOCAL PLAN 4
9



● An EL staff member presents the process at the annual secretary meeting in summer
and follows up individually with school secretaries throughout the year.

Review Process
● The district registration form has home language survey embedded in form in major

languages represented in the district (Spanish and Russian) but beginning in March
2018 the new state Language Use survey will be used.

● Procedures are reviewed with EL specialists annually.
● EL specialists review with secretaries at each building

Recommendations
● The secretarial staff at each building needs support in making sure that the process and

timeline are followed.
● EL specialists need to communicate with front office staff during the first month of

school to set up system for the year.

80 Include the evaluation of the student initial identification assessment process.  Did the
district administer the identification screener timely?

Each fall, the EL department determines which staff needs initial training or re-certification for
the administration of the Woodcock-Muñoz. EL specialists review qualification score guides at
the annual specialists’ meeting during in-service week. The Special Programs secretary double
checks timelines to ensure identification assessments are all completed within the identification
windows (30-days at beginning of school year, 10 business days after) and documentation is
stored in the appropriate files.

The Special Programs EL secretary follows through with all ELD teachers to ensure that the
testing was done according to the time specifications from ODE. All ELD teachers complied
with the identification screening timeline. There were only a few times where the records did
not reach the ELD teacher in a timely manner. As addressed earlier the school site secretarial
staff is getting additional training to support this process. As soon as the ELD teacher received
the information, the screener was implemented within the timeline.

81 Include the evaluation of placement in EL program services to all students with identified
language needs.

For each student assessed for EL services, scores and other factors are considered before
placement into the program. In situations where there may not be a clear decision, staff will
consult with the EL coordinator and/or other stakeholders to discuss the variables that are in
play for that student. Once students are placed in the program, parents are informed through
our Parent Notification Letter and the Office of Special Programs receives a list of direct
service students. The Special Programs secretary codes students in our student data system,
Synergy. After this initial placement, EL specialists are responsible for contacting the Special
Programs office to inform them of any changes in status as well as sending a copy of all
appropriate documentation to be included in their district files. Students receive appropriate
services as soon as possible, ideally within one day of eligibility.
Timeline and Frequency:

● Ongoing review throughout the school year
● EL staff calibrate decisions w/ other specialists when needed.
● Targeted support for new EL Specialists and ongoing support from EL coordinator.
● Survey sent to principals and ELD teachers each spring.

Review Process
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● Special Programs secretary checks in regularly with EL teachers to update program
codes and lists

● EL staff send schedules to Special Programs once in Fall, again mid-year (secondary
schools)

Recommendations
● Professional development and case studies to provide support for decision making to

provide services for ELSWD.

82 Include the evaluation of adequate staff and materials that is consistent with the district’s
EL program of service.

OCSD uses a formula to equitably distribute certified and classified EL staff at each school
proportional to the number of direct service and monitored students. The EL staff is evaluated
for performance using the same system used for all district staff.
The Special Program secretary monitors the availability of the State adopted curriculum and
distributes to schools equitably. Approved supplemental materials are renewed and distributed
to schools equitably, as well.

83 Include the evaluation of the district’s exiting/reclassification process for students
transitioning from the EL program.

Each spring, in preparation for the LEP collection, the EL coordinator reviews the
reclassification process with ELD teachers.  ELD teachers examine each “Advance to Monitor
Status” packet to ensure they meet requirements approved in EL plan before informing the
Office of Special Programs of the change in status.
Timeline and Frequency:

● Annual review in early spring by ELD teachers and Special Programs secretary
● Survey sent to principals and ELD teachers each spring.

Review Process
● EL coordinator reviews the reclassification process with EL specialists.
● The Special Programs secretary checks “Advance to Monitor Status” packet to ensure

they include all requirements approved in EL plan before filing
Findings

● ELD teachers continually evaluate meaningful measures that demonstrate students’
level of proficiency in the “Advance to Monitor Status” packet.

● Concern for how to exit ELSWD’s who are “stuck” in the program

84 Include the evaluation of the district’s monitoring practices for students who have
transitioned from the EL program for each year of monitoring.

ELD Teachers evaluate monitoring practices on an ongoing basis, at least once a year. As a
result of this evaluation, the district collaborated with Clackamas ESD for easier access to
student data. Monitoring forms are updated and revised as needed. The updated form allows
the ELD teacher more time to focus on collaborating with other staff to meet the needs of the
students. The ELD teacher does not differentiate the process by the amount of years the
student has been monitored. More evaluation of the data and process are needed.

OCSD LOCAL PLAN 5
1



85 Include the evaluation of EL parent participation in school/district decision making groups
and the district’s recruitment practices.

The district values the input of all parents. An EL Parent Advisory Committee meets monthly.
These parents are recruited by the ELD teachers and the bilingual program staff. With the
adoption of the new health and sexuality curriculum, an extensive effort has been made to
inform parents through meetings and surveys. Many parents have been responsive to the
effort. Sign-in sheets record the participation for all opportunities for parent participation.
Each year at the EL Family night parents are given a survey asking for their input. The results
are always affirmative, but have no depth. There is need to ask more probing questions in the
survey.

Student Performance Evaluation – English Language

Question
#

86 Describe the district’s rate of ELs acquiring English language skills.  Is the pace consistent
the with district’s EL program goals or expectations?

AMAO measures of growth and proficiency in acquiring English language skills had been on
an improving trend line through 2015.  Since the advent of ELPA21 in 2016 the data
measuring growth in English language skill development has declined as well as the number
of students reaching proficiency. This is not consistent with the goals and expectations for the
OCSD EL program.  As we adjust to the new ELPA21 assessment tool and routines we hope
to see a return to a positive trend line and data similar to the year prior to ELPA21, when the
pace for growth and proficiency increased.

Oregon City School District AMAO Data from year 2011-12 to 2016-17
Year AMAO1

(growth)
AMAO2A (proficient 1-4 years
service)

AMAO2B (proficient 5+ years
proficient)

2016-1
7

34.08% 12% 20.69%

2015-1
6

48.29% 13.22% 22.06%

2014-1
5

61.67% 16.28% 40%

2013-1
4

49.85% 15% 37.5%

2012-1
3

50.61% 15.28% 22.83%

2011-1
2

47.99% 16.23% 31.31%
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87 Describe the district’s rate of language development progress compatible with the district’s
objectives for academic (core content) progress.

AMAO measures of growth and proficiency in acquiring English language skills had been on
an improving trend line through 2015.  Since the advent of ELPA21 in 2016 the data measuring
growth in English language skill development has declined as well as the number of students
reaching proficiency. Along with all students, the ELs are not meeting the objectives.

88 Describe how the ELs are performing in English language skills compared to the district’s
goals and standards.

According to OCSD’s goals and standards, the expectation is that ELs will annually increase
performance in English language skills. As assessed by ELPA21, the ELs are not meeting the
expected annual growth in language skills or the rate of obtaining proficiency.      

89 Describe how the district’s ELs are progressing in English language skills so they will be
able to successfully handle regular coursework.

The district measures whether English Learners have developed necessary English language
skills for success in regular courses by looking at progress report grades at the secondary
level. After analyzing this data, the ELD teacher works closely with classroom teachers to
provide suggestions for scaffolding or interventions as well as determining ways to support
their language needs in the ELD classroom.
At the elementary and middle level, STAR data and formative assessments reveal whether
ELs have the English language skills to be successful with regular courses. The ELD teachers
work with their school’s school intervention team to determine interventions and actions
necessary when ELs struggle.
Individual student success is measured by the ELD teacher. At the district we do not yet have
a system for compiling the data.

90 Describe how the monitored ELs continue to demonstrate English language skills that
enable them to successfully handle regular coursework.

ELD teachers track the success of each individual monitoring student by collecting data from
STAR, progress reports, and SBAC scores, at least three times a year, for all 4 years of
monitoring. If students are not successfully handling their coursework, the intervention teams
identify concerns and the ELD teacher meets with the content teacher to identify and develop
interventions or sheltered supports.
Using SBAC to show success in handling coursework and skill attainment, scores show that
for monitor years 2 through 4 in elementary they are slightly higher than all students. Monitor
year 1 in elementary is slightly lower than all students in ELA and significantly lower in math. It
is important that we give greater support to middle school as the scores show that
achievement is significantly lower than all students in both language arts and math. In high
school it is difficult to measure using SBAC because so few students take the test.
During the 2017-18 school year, we have collaborated with Clackamas ESD to compile this
data on our monitored students to track their progress.
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Monitored ELS success with coursework and skill attainment as  measured by SBAC
2017

Monitor year ELA Math # of students

Elementary 1 48% 24% 21

2 68% 54% 22

3 71% 57% 21

4 78% 56% 15

Middle School 1 0% 0% 7

2 44% 8% 39

3 45% 10% 42

4 53% 31% 32

High School 1 33% 0% 3

2 100% 50% 2

3 100% 50% 2

4 0% 0% 2

91 Describe how the former (not monitored nor current) ELs continue to demonstrate English
language skills that enable them to successfully handle coursework.

In the 2016-17 school year, 90% of the former ELs met or exceeded the ELA Smarter
Balanced Assessment, while 63% of all students met or exceeded. Therefore in ELA former
ELs are continuing to demonstrate English language skills to successfully handle coursework.

In math, 43% of both former ELs and all students met or exceeded on the Smarter Balanced
assessment, so there is no difference in achievement between this subgroup and other
students. It is possible that the presence of academic English language and vocabulary
embedded into math assessments may interfere with all student’s success in handling math
coursework and performance on academic assessments.
At the district level, we do not yet have a system for compiling the data to monitor this closely.
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Student Performance Evaluation – Academic Performance

Question
#

92 Describe how the EL students, who are currently receiving English language development
services, are progressing academically relative to program goals or expectations for core
content knowledge.

Current ELs are making academic growth but there continues to be a significant gap in
achievement levels when compared with all students and as a group, they are not yet meeting
the expectations for core content knowledge.

93 Describe how the current EL, monitored EL, and former EL students are doing, over time,
as compared to the academic performance of all other students.

Based on the district report card:
Current ELs are making similar growth compared to all students in academics based on the
SBAC results but achievement is distinctively lower.
Monitored ELs in elementary are achieving at nearly the same rate or higher than all
students. Middle school monitored ELs are near the same level as all students in ELA but are
falling significantly behind in math. The number of ELs taking SBAC in high school make it
difficult to compare with all students.
Former ELs are performing higher in ELA on SBAC and at the same rate as all students in
math.

94 Describe what measures are being used to assess the overall performance of EL students in
meeting the goals the district has established for its EL program.

At the building level, we study the results of all common assessments given to all students
(SBAC, Read Well, STAR) to compare EL performance compared to other subgroups.  Our
district EL program goals are to prepare ELs to meet district language development and
academic goals based on access to all content and programs. ELs in OCSD receive ELD
instruction based on English language proficiency and use state recommended and
research-based ELD instructional materials. Needed interventions are addressed through the
school intervention teams at each site. The focus on sheltered instruction practices in the
district and throughout all classrooms improves access to core content to support EL’s growth
towards being college and career ready.
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Program Improvement/Modifications

Question
#

95 List any identified concern(s) based on this evaluation.

OCSD has identified several concerns including:
● Growth as measured by ELPA21
● Proficiency as measured by ELPA21
● Current and Monitored ELs need support in accessing math content
● Measures in addition to state testing to evaluate academic and language proficiency

progress and growth
● Methods for compiling data for all subsets of ELs
● Develop systems to use the data to inform practice

96 Describe how the district will address the concern(s).

● OCSD will collaborate with Clackamas ESD to compile data for current ELs and former
ELs, similar to the collaboration we have done for monitoring ELs.

● OCSD will continue its initiative for the ‘Building Academic Language in
Action’ workshop, which will equip teachers to provide students with a deeper and more
consistent level of support for content and academic language access and learning.
This will be achieved through intentional classroom preparation and application of
effective sheltered instructional practices and techniques, collaboration, and staff
capacity building in each of the OCSD schools throughout the year. The focus of this
workshop will be on discussing implementation strategies and developing a school
based BAL  ‘action plan’ in conjunction with school needs, priorities, and academic
focus.  

● Staff will collaborate and build on skills to continue the professional conversation and
collaboration around BAL in their own buildings with other staff members. Support,
resources, and assistance will be provided to this core team by the TOSAS in OCSD
throughout the 2017-2018 school year and beyond. TOSAS will attend training and
develop a plan to meet with cohort team to discuss implementation action plans in each
building during Spring, 2018.

o Second year new hires trained in Building Academic Language Across Content
Areas (K-12) partnered with the Clackamas ESD.

o At least one building level targeted professional development addressing
academic language implementation refreshers (one to three hours each)

● EL TOSAs will collaborate to ensure AVID (6-12) includes the use of language
strategies

● Work to refine the monitoring process for each monitoring level will be refined.
● A monitoring progress letter for parents will be constructed.
● OCSD is moving toward more inclusive practices.
● Co-teaching model will be evaluated and refined at elementary schools and considered

at middle school.
● Bi-monthly professional development with district administrators and leadership team

around Building Academic Language building implementation.

56



● District level commitment to equity initiative - professional development.
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